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CHELOSOFY  OF EDUCATTON IN Tk CURRTCULEM
Many decisions made in the curriculum of life are philosophical. Few choices
are made empirically. Thus, in the school/class setting, teachers and supervisors
need to choose from among the following which are quite opposite from each other:

1. -programmed learning versus learning centers and open space
education. -

" 2. basal readers versus an individualized reading program.

3. measurably stated objectives versus general goals in teaching-’
learners. . ‘ : :

4. teacher choice vérsus rather heavy learner input in determining
objectives, learning activities, and evaluation procedures.

%. a textbook and workbook framework in teaching as compared to
- developing units of study utilizing a variety of media and
"materials. :

It is quite obvious that empirical, objective means can not be utilized

soley in selecting objectives, learning activities, and evaluation procedures.

-

Jxperimentalism in Fducation

'Experimgntallsts believe ﬁhat one can only know what is experienced. One
presentlyﬂexperiences the here‘and the now. Thé huﬁan being cannot exy »rience the
future.“ But, one recons;ructs‘past 1earnings to harmonize with the p .

Change is a key concept, according to expe:imentalists. Scepes énd situ-
ations”in society are not stable hbr Static. New inventions, technology, and
ideas are continuéliy with us. With change in society,cnew proﬁiems ;éise.”:Old
solutioﬁé to the idenéified problems, in gepera],QQQ not work. Thus, new data

needs gathering in answer to the identified problem. After adequace data or‘infor—

mation has been attained, a hypothesis or ahswer to the identified problem must. be .

~

'anerated. The hypothesis is tested in action and revised, if necessary, Learners

then nced to develop skills in problem solving. Each person in the iiere and now
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prvrlmcntnll:n:;<hn:nnL bl feve I absolute knowl edge . Knowledge changes in.

;ermsAfelevancy,’accurucy, and uscfulvcss. New lknowledge is needed to offer
B ' \
solutions in problem solving situations. Formalism, rigidity, and dogmatism are

threc concepts which experimentalists rejeet tn problem solving situations.
Knowledge then is rather tentative, flexible, and subject to change. School -and

”spciety do not reflect stability but change, openess, qu newness:" John'Deweyl
1
wrate the following: “

The nature of experience can be understood only by noting
that it includes an active and-a passive element peculiarly
“combined. On the active hand, experience is trying--a meaning
which is made explicit in the connected térm experiment. On the
passive, it is undergoing. When we experience something we act
ypon it, we do something with,it; then we.suffer or undergo the
" consequences. We do something to the thing and then it does some-=
thing to us in return: such as the peculiar combination. The ¢
connection of these two phases of experience measures the fruitful-
ness or value of the experiénce. Mere activicy does not constitute
. ~ experience. It is dlspefsive,.centrifugal, dissipating. Experience
’ as trying involves change, but change is meaningless transition
unless it is consciously connected with the return wave of conse-
quences which flow from it. When an activity is continued into the =
undergoing of consequences, when the change made by action is
reflected back into a change made in us, the mere flux is loaded
with significance. We learn something. ) :

‘

Experimentalists look at the consequences of an act rather than apriori
statements Or first principles. Thus, if a choice is to be made or a hjpothesis
to be tested, which consequences might accrue? There are no absolutes that one

- may cling to in the making of decisions. The ultimate decision made is openended.

However, the end result should be that identified prcblems‘are solved. A change

then results in moving away from whaﬁ is to what should be. A believer in épfiori
statements believes that prior‘to any deed or act, universal jdeals exist in
leading one to makeAappropriate choiceé in school-and in society. 0ppoéi:é of
apriorf.philosophies, the expcrtmeptaljst lLooks nt‘thc cunsequences‘involvéd if-one

or several paths of action are followed as compared to other possilble deeds or acts.

\ C ‘ . ' <
liohn Dewey, Democricy and Education, as quoted in Selected Readings in the
Philosoph& of Education, 3rd Qdition, Joe Park, Editor, New Tork: The Macmillan.
Company, 1968, Page 87. ‘

.
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Expcrimuhtullsts belicvve that the Qchnol curriculum should be Lntcgrutgd and
ﬁot'separated from society. Too frequently, the school is an isolated institution -
from the larger societ;l arena. Rather, what is relevant and desirablg"in society

must become inherent in the curriculum of the school. Pertaining to the school as
. special environment, John Dewey 2wrote:

Hence ‘a special mode of social intercourse is instituted, the
school, to care for such matters.

This mode of association has three functions sufficiently
specific, as compared with ordinary adsociations of 1ife, to be
noted. First, a complex civilizntion is too complex to be assim-
ilated piecemeal, in a gradual and graded way. The relationships
of our present social life are so numerous and so interwoven that a
child-placed in the most favorable position could not readily share
in many of the most important of them. Not sharing in them, their
meaning would not be communicated to him, would not become a part of
the forest. Business, politics, art, science, religion, would make
all at once a clamor for attention; confusion would be the outcome: -
The first office of the social organ.we call the school is to pro-
vide -a simplified environment. It selects the features which are
fairly fundamental and capable of being responded to by fhe young.
Then it establishes a progressive order, using the factors first
acquired as means of gaining insight into what is more complicated.

In society, group action is involved in identifying and attempting to solve
problems. In thevschool¥setting also, 1e$rncrs in_cohmittees need to select and
solve relevant probleuas. A miniatdre soclety is then in evid;nce. Dualisms need
to be avoided, such as separat ing school from society, or learner interest from
effortﬂ 1f learners perceive interest in learning, they will put forth effort
and reveal purpose in ongoing units of study. The leafner must not be separated

from the curriculum.

Ibid.
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Morris and Pal “wrote the following pertalng to experience involving ultimate

reality of experimentalism:

Experience is the ultimate ground for human existence. It 1s both
the orilginator and the supreme court of whatever we do or say. ‘To put
it bluntly once again, whatever reality is is what we say it is,'and
what we say it is is founded in ordinary experience. Experience 1is as
close as we can get to the "name' of reality. As exasperatingly non-
substantive as this may be, it is the best we can do. .
Knowing, then, must take on a quite different notation in this
philosophy, for we are immediately confronted by the necessity to
settle. for something much less than fixed and permanent truth as the
end point of our epistemological labors. Since our reality is
characterized by Elux and movement and change, certainly our knowledge
cannot be otherwise. We must therefore initially retrain ourselves to
recognize that whatever knowledge is possible is temporary and tenta-
~tive in character. If our conception of truth (knowledge) is ultimately
",t the mercy of phenomena' as we experience them, as Dirngle has said,
then we must be willing to alter our truth and our. knowledge as new and
. variable phenomena come into Vview. i

A. Values, Ethics, and Experimentalism

Expérimentalists def;nitély do'not.advocatu absolutes in the values'doma{n.
Values change in time and place. They are applicable within a contextual situ-
ation. Values are test;d in society and revised,?if need be. The consequences of
each value to be tested is significant.  What might the eﬁd.results be of each
value to be tested? This ié_a highly sigﬁificant question to nPsﬁgr on the part
of experimentalists. Thus, there are consequences for each v..i.e tested withih a.
larger geogfaphiéalwcontéxt. Values that have féiled éan be analyzeh and eva}u—
.ated. A new synthesis might then be in the offing. Values are develodped and
tested té improve the human situation, or move from Lhe present. Lo what should be.

The "what should be' Is openended and does not consisc of closed, dopmat ic ideals.

./1 . N ) , . N
3Van Cleve Morris and Young Pai. Philosophy and the American School. Boston:
Houghton—Miff}ln Company; 1976, pp. 145-146. :

Y

—
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Morrls and Pal wrlte:

But what, to ask the final question, ought we to want? To this
the Experimentalist has no answer, for it is an ultimate question,
and ultimate questions have no answers. Since values are to be
found in the context of experience, we will have to find out what
we ought to want in this selfsame, relativistic circumstance of
ordinary experiencing. There simply is no absolute answer.

The only kind of sensible answer one Can give is that people
ought to want what they in" fact do want when presented with all
the alternatives and the knowledge of their consequences--which is
no more than saying that a community of human beings employing a
kind of public sharing of preferences and values and being
intelligent abont the whole business, can come to a working notion
of the kind of civilization they would like to build, that is to
say, the values .that they would like to work for and attain. But
in the working for and attaining of these values, other values have
a ‘tendency to suggest themselves. Humanity's valuing becomes, then,
a constant creation of and accommodation to the changing moral
environment about it. As the consequences that flow from humanity's
principles change, the principles themselves change.

B. Aesthetics and Experimentalism

“

What is beautiful in the experiences of individuals in society? Why is

selected music, art, drama, architecture, poetry, and other forms of literature
relevant in comparison to other works involving aesthetics? There are no absolute
standards in making judgements involving the aesthetic world, according t6

experiment :lists. Each creative product and endeavor is tested in society.

Individ+.z's in soclety then accept, reject, or are neutral tgward the endeavors of
artists in diverse fields. Works of art then ‘are tested in society. Artists
notice the consequences of their products and processess. { What is prized highly

in a given place and time might not receive those ratings in other contextual

v

situations, past and present.
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Gelper Puriten the Tollowing Involving change Ln socloty:

Nor can liberal education be simply content with efforts to
s.eserve the past; it must take the.lead in understanding,
criticizing, and directing cultural change. That knowledge of
the past contributes mightily to an understanding of the present
is indubitable, and the present interpretation takes full
account of Lt. But that the past be cultivated for its own
gake is something else again. It is present culture, not past,
which is our problem. This does not §1gni£y that the more conserv-
ative view of liberal education is unconcerned with present=
day problems. ‘But it would appear that the spector of discon-
tinuity haunts'phu traditionalist here as elgewhere. Apparently
he would prepare the adolescent by steeping him-in historical
materials of classle dimens tons, and lu the grand style, and
then turn him loose, as an adult, on modern problems.

Realism in Education

Realists tend to belibve that an objective real world exists, independent of

any observer. The objective world can be known as it truly is. Oplnions and

subjective judgements of persons is not important. Rather, through objective

A

methods, the real world can be known through experimentation. Knowledge is held

as being rentative until empirical evidence indizates hypotheses needs changing.
Rigid controls are neceésary in scieﬁtific experiments in order that end results
are truly objective. AA learner needs ample experiencis in sclence and mathematics
since these curriculum areas emphasize objectivity and are highly relevant.

Individuals live in a wor.: wf science. Each must respect natural law to live

fully. Thus, principles of science in the curricului should refléct the desire of

learners to abide by the laws of nature. The laws are empiricaily based and not

. subject to the.personal va£pes and ideals of individuals. Content in science can

be described in mathematical terms. Mathematics contains exact and precise subject
matter independent of the feelings and belicls possessed by any one individual.
in additlion to seivace sl mathemat fes being sipnlficant in the curriculun,

other academic areds also contain vbjective content. Numerous studleswha\'le been

made of words that learners need to master in reading. (}x&vﬁ fMWJE: ), '
) - ) \ ‘rr.n)

ss )

;L)la"fsﬁ? Cﬁfﬂ;f

Georpe Geiper, “An Experimentalist Approach to Education" (Chapter 5), Modern
Phi loso )h1L'_§i__:!_11_(l~_lid_u_v_;g;_in_x_)_. Chicago: National Socdoety Tor the Study of Education=
University of. Chicago Press, 1955, p. 152, ’

. -
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The Ldent N HEd wordn, pathered From carefully controlled atudles Indlcat . thoxe
that have high utititarian values and;.iﬁ,mHStered, will cut down tremendously on
reading errnrs among lcarners. Similar selentific studies have been made per—h
taining to words that pupils need to maéter in spelling. The identified words are

useful for mastery learning. They consist of a core of words which all should

learn to spell to minimize spelling errors on the part of learners. Other curri-

“culum areas which contain objective subject matter for pupil mastery include

1istory (containing precise content on. names, dates, places, and events) as well

as geography. The latter has emphaéized objective geographical phenomenon in time
anh place. The phenomenon include a study of rivers, valleys, plains, platédus,

1)
oceaps, mountains, and seas, among others. Wahlquist 6wr0te :

Realists generally agree in stressing the"neqd'qf making philosophy
scientific. A major part of the realistic progrim of reform consists
in emphasizing the close relation of philosophy,to the_sciences. There
are those who think that the proper procedure for philosophy is to
utilize the method of abstraction perfected in mathematics and made the
basis of*all scientific investigation. Generally, realists are agreed
that the method of scientific analysis 1s the fundamental approach. The
ultimate determinant of the truth of an idea 1is regarded"aSnsomething
beyond mere personal satisfaction, something external to the personality,
and not dependent upon it. Consequently, truth must be discovered by.
objective means, as free as possible from the subjectivity of the )
experimenter. ‘The realist is interested in the temperature of thé room-
as registered by a gadget, not the impressions of the persons in the room.

A. Values; Ethics; and Realism
‘Realists believe that values change. The change, however, is much mort
gradual, as compared to the thinking of experimentalists. Scientific methods
need to be utilized by pefSOns, in&ividually and collectively, toO ascertain that
which has valuc. Opiniuns adhered to by individuals are subjective in content.
Agreed upon adopted. vithues need to he independent of person fecellngs of anpivvd
human beings. Thus,kobjcctivity is a key concept to emphasize in valuing according

to realism as a philosophy of education. Hum&gjbeings can discover and attain

objective values.

6

John T. Wahlquisﬁ. " The Philosophy of Amcrican Education. New York:- The Ron
Press Co., 1942, p. 56. : T .

E ;
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Naturt coutalng Laws reveal bng wiiat g ripht or wrong. Individuals can dis=
cover these laws of nature. To be successful In LLfe, Individuals must abide by

the laws of nature.' Morris and Pal 7wrlite the following pertaining to natural

L

law: °
We may now speak of a nature-borne law of conduct that controls
us quite as insistently and absolutely as does natural and ultimate
truth. Natural law in ethical theory is usually called “moral law,"
and by this term we mean a law of right and wrong, that is embedded
in the very structure of nature. Nature contains not just laws of
gravity, thermodynamics, energy, and metabolism--that is, laws of
the behavior of completely material, subhuman entities; it contains
laws of human behavior as well. : , ’
* In speaking of group behavior, we can cite economic and politi-
cal laws, like the oft—cited Law of Supply and Demand or Lord Acton's
famous law of political life: "DPower corrupts; absolute power COTTupts
absolutely." Likewise in individual behavior, says the Realist, there
is a moral’'law intrinsic to the real, natural world that we must obey
. 1f we choose to be human’ beings. Injunctions against taking human
life, lying, and cheating are the kinds of moral taboos that may go
unwritten, even unspoken, in human societles; but they are neverthe~
less censtantly operative in our lives, for they persist in timé-space
and exert their force on the conduct of all people in as immament a
way as the law of gravity. Furthermore, everyone knows these laws,
whether we can utter them or not. We live "within" them, if not always

"by" them. .

_—————_———____—-—-
ophy and the American School. 2nd
1975, pages 238-239.

7Van Cleve Horris and Young Pai. Philos
Edition. Boston: Houghton-Mifflin Company,

e
o




Morris and Pal 8l'urthur write:

Now pure theory Ln eplstemology 1s the analoguc of natural or
moral law Ln cthical discourse. Moral law ls that law of behavior
which 1s beyond human utllity, which is unconnccted with our human
interests or desires, and which consists merely in a, statement of
what the universe requires in the say of conduct. Moralists search
for thesc laws for the same reason scholars search for truth: just
to know them. These laws may have no immediate application, but
because they are laws of the cosmos we desire to know and hold
them for their own sake. Lf they are scen to apply to this or that
circumstance, so much the better; we make use of them., But the
first and primary business of ethics Ls to know and commit oneself
to natural and moral value. ¢

Realists then believe there are moral laws independent of the observer's
feelings and values. These laws must be discovered and observed. Objectivity

and ghe methods of science are key concepts to emphasize in realism philosophy.

B. Aesthetlcs and Reallsm

What is beautiful? Nature hag answers to this question. The answers. are
objective ané,do not involve hﬁman'subjectivity. <Persona1>£iases should be
omitted. The feal-envyronment contains beauty in nature. A beautiful bed of
roses can be known as they truly are, independent of the observer. - The roses do
not neced modifying and revising to emphasize beauty. They are beautiful in and
of themseives. . _ ' | .

’ ~ Compositions in music also possess inherent beauty. Geauty in musiec is

there, independentvof observers anq can be discovered. Observers thgrefore~agree
in time and space, as tohwhut exemplifies beauty in music. ° P -

Fcatsjln architecture need to adhere to natural law for a structure to remain
gndurablc. Beauty inherently can reslde within these structures. Independently
of tﬁe observer, architgétural endeavors either endure or do not endure. Nature

has much to say in terms of which structures adhere to the laws of natiire.

-

81bid., page 239.

Q‘ | N | ) 7 | \
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" be human involves making decisions.

=-10=- '

Wahlqulst Jwrote: . v
The reallst ts Impressed with the ‘objectivity of the external .
world. He holds that knowing is a process of disclosure, not one
of creatlon of the "reals." The real world is not subject to human
whim and caprice. Experience is always experience-of, experlence
plus, reality. Furthermore, reality sects the limits upon experi-
ence in both form and content. . ' -
The external cosmos 1is beyond the powers of man to know; the
most he can hope for is to learn some of ity secrets and to harness
its forces. What he learns constltutes the great body of sci. ce,
the only factual knowledge extant. One thing 1s surec; the world
can go on without the aid of man; dn some respects he is a fool to
pass judgement upon it. In fact, 1f he would learn.anything about
the world, he must go about it objectively, eliminatin selfish
degires and personal preferences. The more he learns about this
_external world, in which he has his beginniag and the forces of
which constitute and control his being, the safer his future will
become. .
« In short, the realist tries to keep himself- and his ppeferenccs
out of the picture. In this respect, he feels that he clashes with
both the idealist and the pragmatist. He desires to sce things
"realistically," or as they actually are.

E}istcntiaiism in Education. -

Exlstentialists belleve that one exists and then purposes need to be found

or developed. The individual sélf then determines his/her own goals in life.

. \‘. .
There are no absolutes or exact puidelipes in 1ife to choose what is. right or

good. Each person must select and make decision;. To avoid &aking decisions is-

to lack being human. The choice then is to go along with the crowd. However, to

~ The only broad criterion lor exlstential sty to foltow In chooslng is to make
. .
moral dqcisions in a complete atmosphere of freedom. Others should definitely not

declide one's destiny. s One did not ask to be born and yet cach person must make

authentle deelsions. ’ . :

S Moral decisions are difficult to make. An environment of awe exists in

making authentic choices. e

‘Which objectives, learning activities, and evaluation procedures'should be

a

inherent in an existentialist curriculum? Existentialists believe in each person

. e o

o

9John T, wahlquist. The Philosophy of American Education. New York: The
nald Press Company, 1942, pp. 365-366. ’ ' :

. 11
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chooulng ob]uthVLu. In the school setting, the poals, may be selected by learners
with teacher guidance within Lhe framework of an open-ended curriculum. A hiphly
’ ’ A

structured curriculum In which the teacher selects eachl objectlive for pupll
attainment s definitely frowned upon by existentialists. .Much teacher-pupid
planniﬁg should, of course, be in the curriculum. Learncrs need to learm to choose
and to make decisions, accordlng to exlstemtlalists.

The teAcher needs to emphasize cﬁea.gmcuns, and evaluation prbccdurcu which
stress the importance of pupils becoming increasingly responsible for personal
freedom. The teacher bhould delnitely not Ba~a poljccmnn. Rather, teachers
realize their roles as proviglng for a opcﬁ environment in order that the Lcarncxk
may select seéuential‘cxpcriences. )

The teacher needs to encouragc'lcarnurs to study morality and moral stand-

"a;ds in‘life. Each pupil must be gncourugud to stand up-for relevant ﬁurposes

in life. The involved pupil needs to acuepéﬁthe phllosophy that n; person rec€ivcs
values:‘inherently,,to‘accept. Rather, each chooses his/her own destiny and
values in the cprriculum éﬁ 1ife. Purposes in learning ncﬂﬂ to come from the
learnef; and not from the teacher or other; in society.

};eaywctp should realize that significant decisions must be made in life whdoh

- involve “fear and trembling." The everyday routine decisions made by any one
person generally are not moral choices. Choices made which reflect ultimateA
changes in society in moving taward standards of moraiity are indeed relevant and
goal orientated. .

Pupils need to realize that important knowledge is subjective and not objective
or sciénée oxlentcd; Each decis}on made in 1ife involves personal decisions in
reaching a goal or goals. Thﬁ;, subjectiVity'inlsubjcct matter content is import-
ant. Literature, hlstory, poetry, art, music, drama, and architecture are indegd:

Signlficant curriculum axeas. Each person can assist in shaping soclety in a

moral dlrectlon when thL humanltlcs and the arts become an inherent part of the
|l
Q . : ’ o .
ERIC -~ * .
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personal individual to make significant deelsion.
Each person.makes or breaks himself or herself. No other person or being is
responsibie’ for personal choices and decisions mafle. Each individual then must

assume wesponsibility for consequences of decisions.made. .Blaming others for what

happened in life is meaningless, according to éxistentialists. Each pupil needs i
16 .

*

to learn to accept résppnsibilitieénfor thoughts, deeds, and actions. Bowyer

‘wWrote phe following involving the thinking of Soren Kierkegaard (1813*1855), an

existentialist: . t e : . i

: ) ‘According‘td Kierkegaard; truth is not' some prefabricated abso=

- lute that can be_EOUnd outside the individual. Truth, he believed, .
can- be attained only by an existing individual, for truth is sub-
jectivity. A description of man's existential situation involves a
distinction between man's present state-—the way-he is--and his
potential state-—-the way he ought to be. There isia moment in the
life of the individual from what he is essentially to his exist-
ential condition, from essence to existence. ’ . :
Bowyer fprther writes:

Kierkegaard's existentialism emphasizes individualism (not the
group or crowd), sybjectivity (not science or empirical means of
arriving at truth), introspection -(looking within the.personal self, -
and feeiing (rather than objective.facts). Kierkegaard emphasized '
freedom of the ‘individual ratheg than logic, mechanisim, or determinism.

- N\

Existentialismr%hen emphasizes:

1. ‘Individual rather than group endeavors. The individual exists and then chooses
his/her own destiny. ' : : .

2. - Subjective ideas rather than the methods of 3cLenée Ln—mpking'choiceg and
decisions. The individual is the decision--maker.

3. Feelings rather than subject mattgr which can be tested and proven. The arts :
then need heavy emphasis in the curriculum. Individuals possess feelings.
Decision—-making is- an awesome responsibility. ’ e .

4. Each individual mikes the self rather than 1iving a predetermined life. The

person chooses, mikes cholees, aad decldes.  There is no predetermined Life
“in whichi individuals merely do what was preordained prior to the lifespan of
any one person. -

”
¢

’ . - 3 . ’ o B o . .
Carlton HL,Egyxgx+_ﬂhiloseph&eal—?erspectivcs for Education. Qlenview, I11.
——"§cott, Foresmann and Company, 1970. Page 241. R '

10
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’ ation.\ Consequences for making choices rests with' the chooser. Sttump

-13-
U » ‘ A. Values, Ethics, and Existentialism
" The existentialist iooks to the self for values. The major criterion to use

in the valuing domain is morality. Moral decisions are to be made in a completely

free environment. Other beings ‘must--not dictate what is ethical or. right. If the

self looks toward others for-ethical.decisions, one"no longer is human.

Existentialists believe that each person to be human, needs'to select that

which is ethical. Permitting others to choose for the personal self evades respon—

sible behavior. Each must Eﬁoose .what to do ethiqglly W1th1n a contextual situ- |
£12

\

writes -

" the following pertaining to the thinking of Jean Paul Sartre, a leading

existentialist:

_ Man. is always obliged to act in'a situation,. that is, in relation
to other persons, and consequently his actions cannot, must not, -be
capricious, ‘since he must take responsibility for all his actions.
‘Moreover, to say .that man must make his. essence, invent his values,

does not mcun thxt on¢ cannot judge human actions. Ftis stdill possibic
to say that one's action was based either upon ¢error or upon self-
deception, for any man who hides behind the excuse of his passions, oOr
by - espousing some doctrine of determinism deceives himself To invent
values, says Sartre, means only that there is no-meaning or sense Ain
1ife prior to acts: of will. Lifeycannot be anything until it is lived,
but each individual must make sense of it. The value-of life is nothing
else but the sense each person fashions into it.

The inner directed person making moral dec151ons and acéepting the conse-

quences is important to existentialists. The cxlstcntialist docs not blame others

-

for outcomes of decisions made "since .the solf madc LhL choiccs. Choices made may

not lead in the direction®of making {fandH. In fact, ulienation may occur as
a result.of speaking out and doing in the morallty domain. The exrstentlalist may
well be iikvned to one nctlny alonc “and by himuclf or hvrqclf

| What then-is ethlcal to do? The 1nd1vidual must make this decision to be
human. No one cise can: -make thls choi(o for the chooscr.: Self—gratification or
focusing upon personal gains does not agrcc with criterion set forth by

existentiaiists, Rather, what is moral needs emphasis in the decis1on-making arena.

125amuel Enoch Strumpf, Socrates to Sartre. New York: McGraw-Hill Book Co.
1966, Page 470. : ) ' ) :




~14-

B. Aesthetics and Existentialism

» El

' What represents beauty in the natural and social environment?

The indiVidual,

alone, is responsible in ehoosing what is beautiful. ResponSLbllities in making

the choices lie with the chooser,” alone. Choices made may lead to unhappiness and

i feelings of loneliness. In making choices, the personal decisions are made in

3

relationship to other human belngs, never in a vacuum. Beauty is in the eye of

the beholder. Universal standards cannot apply. Each person is unique and

experiences life in its everyday tragedles, anxieties, and tensions.

/////;ee;‘to reflect situations in. 11fe Pxperlenced by the 1ndiv1dual

Art products

&



i : : Idealism and the Curriculum e
/ - : . . . ’ T
I

ghealists beligvé in an.ideavéenteréd”éurriculhm. One canhbt;know the —
;eal éorld as it truly 1is, but the observer obggdins ideas only perféiniﬁg to
-natural and social ﬁhénomepont Univéfsql ideas:raﬁhér than spcifi#s'afe sig-
" nificant, according to,idealiém, as a philosophy of'educatibn, The uﬁiQérsal
ideas remain'réther stable in time‘and'plade; and are no;.subjéct to con£inubu;
' change. - : ' | . -
%deélists £elieve‘that people individually and céileéﬁively are finite‘

beingé; " ach individual is limited as to what'can-be achieved or attaihed.f

' Howevelr, each person must move. away from being finite to .become inc:easingly_

o

o]

like the Infinite.
In| moving away fiom_finiteness”and“in the direction of Infiniteness, -the

person must expericnce an idea centercd curriculum. Mind is real and mind then

must be developed. Horne 13 writes the following pertaining-to mind being real.
Mind\ Is Real. (a) kducation, as o human process with a meaniag o spell
concerning the truth, scizes upon mind as the final useful sppendage

to the organism in its upward evolution. That which nature by spon-—
ranecus- variation, the struggle for existence, and the survival of .the

fit bestows as its last best 'gift to the organism, education seizes '
upon to improve, this raising evolution from the unconscious natural to

the conscious mental plane. The hiphest type of selective agency of man,--"

.education, lays hold upon the hjghvst_se]ectcd product of nature,~-mind,

. for further improvement, -thereby indicating mind as the highest type of
_temporal reality. Education by its emphases practices the saying of Sir
william Hamilton, viz., "In the world there is nothing. great but man; in
man there is nothing great but min ." ‘The- school .and also . the other more
.general educative agencies of civilization lay al]_their stress upon mind

>

i .

T?Herman H. Horne. The Philosophy of Education. New York: The Macmillan Company,

1927, pp. 257-285. (as quoted in Selected Readings in the Philosophv of Education,.
“Third Edition; Joe Park (Editor), New York: The Macmillan Company, 1968; page 146.




as the most valuable, the most usefu],—the most real, element in life.
Chosen last as the result of an incalculably long, prehistoric process
_ of natural selection, mind is become first. REducation may be nardoned its
.- optological boldness if it questions reflectively whether the reality it
’ selects as ultimate is not the ultimate reality. Is not reality mental?
There are selected curriculum areas which idealists believe are relevant
in guiding-pupils in_the'direéti&h'of the Infinite mind. Universal ideals
. . . - s . ' .
" heed to be acquired by learners in an idea centered curriculum.  Providing

needed subject mattcﬁ”includevthe academiC'areaé of

1. hreading, literature, history, and geography.

-

- / . ¢ 5 N . R .

o~ 2. writing including grammar, spelling, punctuation, capitalization,
gmong other skiilg)needed to prcseqﬁ clearly communicated ideas. .

- 3. mathqmatics and science - & e

4. “other curriculum areas;‘shcb as health, art, music, and physical

education.- - o : N L

- -,

Academic areas which assist in deveIoping;the mind are superior to other

~curriculum areas. However; to develop universal ideas, a learner needs to be

.

perceived holisticall&——intellectuglly,'morally, emotionally, sociall§, and

physically. Human beings need to move beyond the obsq;ﬁéble to trulylun@er—-

" : ~ TTheodere e -
étand natural and social Ehenqpenava Greeneyg writes ;he following

My first presuppositioﬁ, or basic assumption,'is that man finds himself
in a. complex environment which he can in 'some measure know and to-which
he can more or less successfully adapt himself. This assumption falls
halfway between radical skepticism, on the one hand, and all forms of
absolutism or authoritarianism on the other. 1 believe that man_ can

know something, but not everything; that-he0can.knOW“many;thingé with
increaging clarity and assurance,but that he can never, because he is |
incorrigibley finite, know anything with complete certainty and finality.

.1L§ational Society for the Study of Education, Modern Philosopﬁies of .
Education. Chicago: University of Chicago Press, 1955, page 99. ‘ .




A. Values, Ethics, and ldealis - - , - :
“he .idealist educator emphasizes universal values and ethics be developéd
- by learners. Universal criteria are enduring in time énd_place. Secular'and

sacred literature in divefse,histprical periods of time as well as in numer—
‘ous geographical regions- have emphasized a universal ethic in the éoiden Rule.

"Do unto others as you would have them do to you" represents a universal stan-—

-

.dard of conduct.

.

Idealists advocate that experience of the senses is superficial compared

0

to depth searching in terms of what is valuable. To understand and use the

Colden Rule is complex;_ Understanding the uni&ersal ethic and how it bperates

. in diverse situations is not easy. It is even more difficult to’ develop needed .
oo . . : C L ' —T7wec)vf€. 15’

skills in utilizing the.Golden Rule in every day experiences in life. \ Greene .

3

'wriﬁes the followinyg inV%]ving liberalism in athics pertaining to ideuliém; as a_

philosophy of education:

. i . N -
Liberalism, so.conceived, has its own basic values which it must defend
at all costs because they condition its vitality and, indeed, its very
existence. The specific virtues which it must espouse and .the vices which
it must combat can usefully be defined in the context of a liberal educa-
tional policy. The three basic liberal virtues are (a) serious, concern,
(b) intellectual «nd mnral integrity, and (c) profound humility; the
three conreépéndiug vices are frivolous or cynical_indifference, lack of
integrity, and arrogance. Teachers should be hired only if.they possess.
these three virtues, in addition to intellectual competence, and they
should be fired either for incompetence OT for exemplifying any one or more
of these three vices. It should also be the prime concern of the school
assiduougly to foster these virtues.and combat these vices in its students
as-well as to cultivate whatever intellectual and creative talents they -
may possess. :

@
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15National Society for the Study of Education, Modern Philosophies pf Education.

Chicago: University of Chicago Press, 1955, pages 111 and 112.



B. Aesthetics and {dealitm '
. . .

Whét makes for beaut&lin art, music, architecture, anétliterature, among
other creative eﬁdeavors of liuman beingsﬁ Hgman beings are limited or. finite.
The finite needs to antjnuul1y mévg in the diréccipniof the Infinite. What
exists in the natural and social environment néeds improving in'pbving away from
the limited to the ;nlimited. The creative artist thenﬁéttempps':o present
universaL.content_ip artistic endeavors. Produccs in art reveél beguty in
terms of ideals stressed. Ideas pergaining to the natural/social environment
need to express artistically that which is gndhring and universéi. Going

beyond what_the senses portary is éignifiéadt.. Human beings need to search ~

for beauty.A 01"ganléJ writes the following:

Values are intrinisc to the world. The world supports and sustains men
as they attempt to increase the values in the universe. The intuitive
insights of the artist and the prophet give more accurate glimpses-of
the -real nature of the world than do the hypotheses and the experiments
of scientists. Since the view of the world as spiritual is held. by
those who believe the world to be ideal-like but do not believe in God,
as well as by the supernaturalists, the term "{dealism" is used to
identify this position, even though the word is extremely ambiguous.
Among its many uses it denotes both those who believe the world is
mind-dependent, that is, reality is always and necessarily the object of
a perceiving mind (subjective_idealism) and those.who believe the

world is spiritual rather than physical and does not depend upon being
perceived (objective idealism). R

1%ﬁa:ional Society for the Study of Education, The Integration of Educational
Experiences. - Chicago: University of Chicago Press, 1958, page 31.




In Summary -

Philosophy of education has much to say in terms of implementing ob-

Jectives7 learning activities, and evaluation procedures in the curriculum

The experimentalet educator believes that learners need to identify and

" a
solve ‘relevant problems in a changing society.
“ — _\\‘-

Realists advocate using methods of- sc1ence to obtain precise information

involving the real world as it truly is.
Existentialisté emphasiie the importante of the individual making subjec~

tive moval commitments within an irrational world.

s

’ Idealists bEILCVL that universa] standards and pcneralizations need

+

discoverina in moving from the finite to the Infinte Being.

 Educators need to be students of nhllosophv. nDiverse philosophical

strands provide guidance in developing the curriculum.
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